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Vision for our Students:
“Educated for Success”
Overview:
The EXCEL program in the Centerville-Abington Community Schools has a menu of services
for students in grade K-12. Various components of the program have a specific emphasis based
upon the age of the student and the appropriate service level for that age group.
The EXCEL program at Rose Hamilton Elementary school, with students in Grade K-2, offers
programs and services by identifying students and placing them in appropriate small cluster
groups with advanced skill instruction and expectations. In reading and language arts high
ability students are identified and placed in advanced guided reading groups for instruction. In
mathematics, identified students are grouped in clusters of high ability students who receive
advanced math instruction in the Mountain Math program and/or are placed in the on-line
Bulldog Math program for more individualized instruction in mathematics so that students can
be challenged at the highest level they can achieve on a math continuum.
The EXCEL program at Centerville-Abington Elementary for students in grade 3-6 consists of
self-contained classrooms where high ability students are grouped together for the majority of
the day with all subject areas accelerated and more in-depth in thinking skills and content. All
teachers are licensed in gifted education and plan interdisciplinary units of study for students
based on thematic instruction.
The EXCEL program at the Centerville-Abington Junior High School for grades 7-8 allows
students to be identified and participate in Honors classes in English/Language Arts and/or
mathematics. Honors Math students can gain high school credit in Algebra I before entering
Centerville High School.
The EXCEL program at Centerville High School offered a menu of course work on an elective
basis, although students must be identified for placement in classes to be enrolled in the EXCEL
program. Students can elect to take AP classes in English Language Arts, advanced Math
classes, the arts, and science offerings. Counselors assist students with potential to enroll in the
courses that will challenge them. To achieve at high levels, there are summer assignments to
prepare students for advanced coursework in interest areas. Other students may elect to enroll in
Honors Classes at Centerville High School in English/Language Arts, mathematics, sciences and
social students. Talented students may also wish to enroll in the many fine arts offerings where
advanced coursework is available for students who elect to complete the coursework. Students
may earn college credit in dual credit courses designated in the Course Selection Guide available
each year on-line. Most AP classes offer elective dual credit options for successful completion.

District Mission Statement:
Centerville-Abington Community Schools, in partnership with families and the community,
educates all students to be lifelong learners and responsible citizens.
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Philosophy for EXCEL and Honors Classes for High Ability Programs and
Services:
Students are unique individuals deserving of appropriate programming. Students who possess
the capability to excel academically require a program of services offering a variety of
differentiated provisions which challenge, accelerate, and enrich beyond the core curriculum.
The training of teachers, development of curriculum, and other efforts channeled toward
academically talented programming will benefit the entire student population.

Definition of High Ability:
In Centerville-Abington Community Schools a high ability student is one who:
(1) performs at, or shows the potential for performing at, an outstanding level of
accomplishment in a least one domain when compared to other students of the same
age, experience, or environment; and
(2) is characterized by exceptional gifts, or talents….
Reflective of the Indiana State Definition IC 20-10.1-5.1-2

District-Wide Goals for EXCEL and AP/Honors Class students:
The program goals for students in the high ability programs of the Centerville-Abington
Community School Corporation are as follows:
The program will:









Accelerate the mastery of curriculum skills beyond the grade-specific curriculum,
Differentiate the curriculum and instructional strategies qualitatively
Provide for higher level thinking skills
Develop respect in the students for self and others
Encourage social responsibility as a citizen
Utilize technology for student projects and products
Plan for advanced study skills through application of independence, self-direction, and
self-evaluation.
Promote analysis, evaluation, and application in research to create high-quality products
from class assignments.
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Curricular & Instructional Strategies
Through thematic and standards-based curriculum maps, curriculum writing, and/or
course syllabi, Centerville-Abington Schools has established a wide range of course offerings for
high ability students in grades K-12.
At Rose Hamilton Primary School, expectations within grades K-2 involve reading and
writing at higher levels than the grade level core curriculum in literacy groups within the regular
classroom. In mathematics, students are identified for enrichment and accelerated math
instruction in Mountain Math lessons and Bulldog Math on-line programs to accelerate math
skills beyond grade level.
At Centerville-Abington Elementary School, self contained classes in grades 3-6,
establish expectations for achievement above the typical grade level standards and are shared
with students and parents at the beginning of the school year. Expectations are one or more years
beyond the grade level curriculum by the end of the year. (See Appendix A-1 on page 12.)
At the Junior High level, course content is differentiated through (a) Honors English
classes, and (b) accelerated coursework in Algebra in both 7th and 8th grade.
At the high school, both Honors classes and a range of Advanced Placement course
offerings can lead to a Core 40 with Academic Honors and Core 40 with Technical Honors
diplomas. Dual credit coursework is offered for college credit and high school credit when
students complete the course and tests required.
All course offerings include the Indiana state standards as required by Indiana Code. EXCEL and
Honors/AP courses are taught at advanced levels and students are expected to achieve above
grade level standards through differentiated instructional strategies unique to each instructor.
Anchoring activities, compacting, flexible grouping, acceleration and tiering are among those
areas of differentiation most commonly used by teachers.

Multi-Faceted Student Assessment for Identification:
Students are assessed for possible identification and EXCEL program placement through the use
of standardized tests, teacher recommendations, checklists, writing samples and rubrics, grades
and prerequisite courses. See Appendix A pages 13-14 for a complete list of assessments used in
the EXCEL programs and services.

Program Descriptions and Identification Process
K-2 Rose Hamilton Elementary:
High ability students in grade K-2 participate in accelerated language arts activities designed in
connection with the building-level differentiated reading and language arts block. Students are
identified for placement in advanced guided reading groups based upon their achievement on the
Cognitive Abilities Test (CogAT) in Kindergarten, NWEA scores, and the text level from the
TRC test. Students identified for advanced literacy lessons proceed in a continuous
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improvement model in grades 1 and 2 unless they are not making adequate advanced progress.
If a student needs to be flexibly grouped in a typical grade level reading group rather than the
advanced guided reading group; students will be placed where they are challenged and
successful. Students who qualify at the 90%til and above on the NWEA math subtest will be
identified for either Mountain Math enrichment or the Bulldog Math program for advanced math
challenge.
3-6 Centerville-Abington Elementary
At Centerville-Abington Elementary students in grades 3-6 are identified through the Cognitive
Abilities Test (CogAT) as well as results from the NWEA reading, math and language arts
portion of the test. Teachers are asked to complete the Scale for Identifying Gifted Students
(SIGS) and submit a student writing sample to the identification committee. (See Chart in
Appendix A- page 13)
Identified students in grades 3-6 are placed in self-contained classes for Language Arts, Math,
Science, and Social Studies. Students may be scheduled in related arts of music, art, Physical
Education and library with other students in their grade level. Problem-solving activities and
higher levels of thinking are promoted through hands-on activities and research projects. The
curriculum is rigorous and requires additional readings and more advanced project-based
homework. Some of the curriculum is “looped” for use in grades 3-4 and in grades 5-6.
Grades 7 and 8 at Centerville-Abington Junior High School:
Academically talented students who have successfully completed the sixth grade EXCEL
program are placed in English Honors 7 Language Arts. Any other 6th grade student whose
scores on the NWEA MAP tests indicate that an additional challenge is needed, may be placed
in the English 7 Honors class after teacher or parent recommendation for possible identification.
(See Appendix A-3, page 14-15)
In math, all sixth grade students are assessed with the Orleans Hanna Algebra Prognosis test.
Students in grades 6 who qualify through standardized test scores, grades, and teacher
recommendation will be placed in 7th Grade Honors Algebra. They will complete Algebra I as
eighth grader and receive high school credit for successful completion of the Core 40 standards
and End-of-Course test administered on-line by the state of Indiana. Students must maintain
expectations and grades in order to progress from one level to the next.
Centerville Senior High School grades 9-12 Honors and Advanced Placement Courses:
All students enrolled in Honors English 8 and all students who have potential for success in the
advanced Language Arts English classes at CHS are also encouraged to enroll in English Honors
9. Counselors will assist students and their parents in making appropriate course selections.
Advanced Placement Courses
Selected courses are available at Centerville Senior High School which require significantly
higher academic achievement and work levels. The grades earned in Advanced Placement
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courses are weighted for the purpose of determining Grade Point Average (GPA) and class rank;
therefore students are encouraged to enroll in more challenging courses without being penalized
for possible lower grades.
Through The College Board, students may earn Advanced Placement credit at many colleges or
universities of their choice by taking Advanced Placement courses in English, Math, Art, World
Languages and Science as well as other honors classes in preparation for advanced placement
testing. College credit from selected colleges and universities may be granted for test scores at
or above a 3 and only at the college admission office’s discretion. All students enrolled in
Advanced Placement classes are expected to complete the AP test for that content area.
Identification and Selection Process:
Secondary Identification and Selection Process:
A chart of the identification measures are listed in the Appendix (pages 15-16).
PSAT Potential Scores
Standardized Test Scores
Grades earned
GPA for high school
Honors classes in grades 7 and 8 utilize self-contained classes with a differentiated curriculum
that is advanced in content and expectations. Differentiated instructional strategies are used and
student products are varied with interest in response to research which indicates that advanced
students should spend time learning together. Once he/she is enrolled in an Honors class, he/she
must maintain a minimum of a B average at the end of each grading period to remain in the
classes.
Guidance counselors assist students and parents in making course and program choices. For
students who are identified and enrolled in the EXCEL/Honors/AP programs and have
successfully completed the classes qualify for Honors and AP classes. However, if a student has
not been identified for EXCEL/Honors classes by 9th grade, the student or parent may request an
appeal (form in Appendix C) for placement in the EXCEL/Honors/AP or request a teacher to
complete a recommendation form (page 24) about task commitment. In order for parents and
students to know the rigor for the coursework, a counselor may be consulted for PSAT scores for
“potential” success in an AP class.
Counselors may review ISTEP Pass Plus results and NWEA scores for grade 8 students who
wish to enroll in Grade 9 Honors classes. *Individual student GPA (grade point average) may be
used for reference.
Prerequisites are required for placement in upper level Honors and AP classes and the
prerequisites may be found in the Course Selection Guide, available at the high school.
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Secondary School Career Planning:
Since many students are college-bound, school counselors in the middle school and high school
work with students and parents to develop a six-year educational plan based on academic
strengths and career interests. Many high ability students choose to pursue the Indiana
Academic Honors diploma, which has a set of course requirements (see the following pages).
Within this set of requirements are many Honors and/or Advanced Placement courses. See the
course catalog available in the high school counseling office.

with Academic Honors

(minimum 47 credits)

For the Core 40 with Academic Honors diploma, students must:
 Complete all requirements for Core 40.
 Earn 2 additional Core 40 math credits.
 Earn 6-8 Core 40 world language credits
(6 credits in one language or 4 credits each in two languages).
 Earn 2 Core 40 fine arts credits.
 Earn a grade of a “C” or better in courses that will count toward the diploma.
 Have a grade point average of a “B” or better.
 Complete one of the following:
A. Earn 4 credits in 2 or more AP courses and take corresponding AP exams
B. Earn 6 verifiable transcripted college credits in dual credit courses from the approved dual credit list.
C. Earn two of the following:
1. A minimum of 3 verifiable transcripted college credits from the approved dual credit list,
2. 2 credits in AP courses and corresponding AP exams,
3. 2 credits in IB standard level courses and corresponding IB exams.
D. Earn a combined score of 1750 or higher on the SAT critical reading, mathematics and writing sections
and a minimum score of 530 on each
E. Earn an ACT composite score of 26 or higher and complete written section

with Technical Honors

(minimum 47 credits)

For the Core 40 with Technical Honors diploma, students must:
 Complete all requirements for Core 40.
 Earn 6 credits in the college and career preparation courses in a state-approved College & Career Pathway and
one of the following:
1. State approved, industry recognized certification or credential, or
2. Pathway dual credits from the approved dual credit list resulting in 6 transcripted college credits
 Earn a grade of “C” or better in courses that will count toward the diploma.
 Have a grade point average of a “B” or better.
 Complete one of the following,
A. Any one of the options (A - F) of the Core 40 with Academic Honors
B. Earn the following scores or higher on Work Keys; Reading for Information – Level 6, Applied
Mathematics – Level 6, and Locating Information-Level 5.
C. Earn the following minimum score(s) on Accuplacer: Writing 80, Reading 90, Math 75.
D. Earn the following minimum score(s) on Compass; Algebra 66, Writing 70, Reading 80.
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Teacher or Parent Appeals:
Teachers may recommend students for the High Ability programs and services at any time.
Teachers may elect to complete a recommendation packet for a student who moves in or may
request additional testing for a student, if the student does not meet identification requirements, a
teacher may complete a checklist of attributes (see Appendix C, Form C-2 and C-3) for each
student to be considered for further assessments and possible placement.
At any time, parents may appeal the committee’s decision by completing an appropriate
appeal form (see appendix C and Form C-1) to have their children participate in the second level
of screening should they not be selected in the first level of screening. This appeal must be in
writing and include reasons why the student should be reconsidered.
At the Junior High school, the criteria for appeal for placement in the English Honors classes
will include:
1. Teacher Recommendation (Appendix B-4)
2. Test Results from ISTEP or equivalent and NWEA or equivalent
3. Writing prompt from ISTEP practice test selected by the teacher
A committee of school administrators and teachers will review the appeal and any additional
pertinent information to make a final decision for further testing. A reply will be mailed or a
parent contact made after the committee considers the appeal for possible placement.
Students identified for the EXCEL programs and their parents are invited to attend a parent
orientation meeting at the end of the school year for elementary students in grades 3-6 new to the
EXCEL program placement in order to discuss the program expectations and for parents to ask
questions regarding the curriculum, the materials and the expectations of the program.

Program Placement and Withdrawal
It is expected that students will continue in the EXCEL Program for the entire year. If, however,
the program is found to be an inappropriate educational placement for the child and the child
returns to the regular classroom, a withdrawal form will be completed. (See Appendix D).
Students may be recommended for possible placement in the EXCEL program at any time.
However, students are normally placed, if they qualify, at the beginning of a semester. Students
new to the district will be tested prior to placement if the parent requests placement. Students
who have been identified for gifted programming in another school district will be considered for
placement only after completing similar testing similar to those assessments required by students
locally enrolled in the high ability classes.
At the high school level, parents and students are notified in written about the advanced level of
requirements and study that are required for college level equivalent coursework at the high
school signified by Advanced Placement curriculum. A letter similar to the one in Appendix B-2
will be sent to parents of students entering the AP classes the following semester.

9

Exiting Procedures
Exiting Procedure for the High Ability Program at Elementary and Junior High
Occasionally, students are placed in programs and services that do not serve their needs. As a
result, parents, teachers and/or students can request reconsideration for continuation in the
EXCEL programs and services. A procedure for withdrawal from EXCEL will include:

1. Communication (phone calls, parent-teacher conferences, and written statements) regarding
concerns of student placement in the high ability program should occur first at the building
level. The student, parent, and/or school personnel may initiate this communication.
2. If the above means of communication has not produced a satisfactory resolution to the stated
concern(s), a formal exit conference will be scheduled. The teacher, parent, student (if
believed advisable by the teacher and/or parent), and a school administrator will attend this
conference. If desired, the school’s High Ability Coordinator or counselor may be invited to
attend this conference. At this conference, all issues will be examined and resolution sought.
A period of “probation” may be considered, if needed. This probation period will extend
through an agreed-upon time frame. At the conclusion of the pre-stated time frame, a
determination will be made to continue or exit the student from the program or class. The
parent will be notified.
Exiting Procedure for High School
See the Centerville Senior High School Schedule Change Policy.

Guidance and Counseling:
Middle and high school counselors assist students in making their course selections as well as
with other academic issues. Elementary students are provided with guidance and counseling
support through their teachers and/or their part time school counselors. In all cases, staff is
committed to assisting students as they engage in challenging activities with confidence and
success.

Affective Curriculum:
An Affective curriculum has been developed for students in grades 3-6 with an emphasis on:
Understanding Self and Other
Overexcitability of Mind and Body
Perfectionism/Underachievement, and
Peer Relationships like Peer Pressure and Bullying. The curriculum is being piloted in the 201415 school year and will be evaluated for effectiveness at the end of each school year.

Professional Development:
Professional development is offered to staff members who work with high-ability students. The
teacher evaluation system has identified differentiation as an area of concentration. Training is
accomplished in a variety of ways:
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(a) Elementary teachers in K-2 receive training through the Title I reading program
including differentiation of reading assignments that challenge students.
(b) Elementary teachers in the EXCEL classes in grades 3-6, meet periodically
throughout the year to share ideas and write curriculum.
(c) Junior High school and Senior High school teachers meet both separately and
together to collaborate and/or receive training in higher order questioning strategies.
(d) All teachers receive training in differentiation continually.
(e) Teachers and administrators are encouraged to attend the Indiana Association for
Gifted conference when it is announced to staff.
(f) Advanced Placement training is offered to secondary teachers.
(g) Multiple other professional opportunities are also available for staff to attend, as
needed, at state meetings and workshops

Program Assessment Plan:
A variety of methods are used to assess Centerville-Abington school programs and services for
high-ability students. One of the responsibilities of the BBPC committee, in collaboration with
additional stakeholders, is the assessment of programs and services for high ability students.
Annually the NWEA scores are disaggregated for identified students and are used to assess
programming. It is expected that all of the programs and services will yield a full year of growth
over time in grades K-12 in Reading, Language Arts and Mathematics. An annual program
evaluation report for assessing student achievement is shared with the School Board.
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Appendix A-1

Test Definitions and Descriptions
Cognitive Abilities Test (CogAT) (Measure of Potential to Learn at High Levels.)
The cognitive abilities test has reliability measures of thinking skills and abilities. There
are five subtests: Verbal Comprehension, Verbal Reasoning, Pictorial Reasoning, Figural
Reasoning and Quantitative Reasoning. The scores can measure above grade level ability. This
test is used as a wide screening instrument from grade K-2 and above with appeals.
Northwest Evaluation Assessment (Measures of Academic Progress) Tests
These are achievement tests administered to students in grades K-12 that can range to offgrade level items, depending upon the students’ achievement level. They measure achievement
in reading, math and language. (In grades 9-12, only the Reading test is used for Lexile ranges.)
The test is administered to groups of students in computer labs in scheduled test sessions two or
three times a year.
Scale for Identifying Gifted Children (SIGS) (Teacher Recommendation checklist)
A subjective, but standardized checklist completed by a student’s teacher using a rubric
that includes some or all of the areas in class: General Intellectual Ability; Study characteristics
in Language Arts, Mathematics, Social Studies, Science, as well as characteristics of the
students’ Leadership and Creativity.
Orleans-Hanna Algebra Prognosis Test
This test indicates a student’s ability to study and understand algebra. A student does not
need to have taken pre-algebra or algebra to score well on this test. The test is administered to all
students in grade 6.
Writing Samples from classroom assignments
Locally developed writing prompts are used to determine students’ skills in writing
development and grammar and usage. The Indiana Writing Rubrics for writing development and
language conventions are used to score the writing samples in grades 2-8. In addition, at the
high school level former Advanced Placement writing prompts and AP rubrics are used to score
come writing samples.
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Appendix A-2

Student Expectations for Elementary EXCEL programs:
For Grade 3 through Grade 6
By the end of Grade 3 and 4 the EXCEL student will:
1. Achieve an average of 85% accuracy on Math tests.
2. Receive all report card grades at the average of a “B” or higher.
3. Receive a 4 (Writing Development) and 3 or higher (Language-in-Use) on final written products from
assigned topics using criteria listed on the Indiana Writing Rubric (Fall, 2014)
4. Read all assigned books with comprehension.
5. Complete all assigned projects, including the school science fair
6. Apply the 9 Character Education Skills and Lifelong Guidelines posted in the school.
By the end of Grade5 and 6 the EXCEL student will:
1. Achieve an average of 85% accuracy on Math tests.
2. Receive all report card grades at the average of a “B” or higher
3. Receive a 5 or higher (Writing Development) and 3 or higher (Language-in-Use) on final written products
from assigned topics using criteria listed on the Indiana Writing Rubric (Fall, 2014)
4. Read all assigned books with comprehension.
5. Complete all assigned projects, including the school science fair
6. Apply the 9 Character Education Skills and Lifelong Guidelines posted in the school

*Failure to maintain one or more of these expectations may result in a formal Exit Conference.

______________________________________________________________________________________

I have read and understand these expectations throughout the year:
___________________________
Student Signature:

___________________________
Parent Signature:

Date:_______________________

Grade Level:_______________

The EXCEL program is based upon an accelerated curriculum, which is rigorous and challenging and requires
student commitment and discipline to ensure academic success. Please read over the above expectations and
discuss them with your parents. You may wish to make a copy of this form to keep on file at home.
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Appendix A-3
Centerville-Abington Community Schools
Identification Processes in Place – Elementary
Identification Measures to Review and Include
Measures for
Identification
Ability Tests

Kindergarten

Grade 1

Grade 2

CogAT

CogAT

CogAT

Achievement Tests

NWEA
Reading and
Math

NWEA
Reading and
math

NWEA
Reading,
math

Other:
Teacher
Recommendation
and/or checklist
Student products

Grade 3

Grade 4

CogAT in spring
Successful
of grade 2
completion of
110 and above
prior year
for the
“Identification
pool” for further
assessments
NWEA –
NWEA – reading,
reading, math,
math, and
and language arts
language arts
85%til and above 85%til and above

Grade 5

Grade 6

Successful
completion of
prior year

Successful
completion of
prior year

NWEA –
NWEA – reading,
reading, math,
math, and
and language
language arts
arts
85%til and above
85%til and
above
STAR Reading scores ISTEP results used to inform at all grades 3-6
SIGS
SIGS
SIGS
SIGS
120 and above
120 and above 120 and above
120 and above

Text Level
Text Level Text Level Writing Prompt
Writing
Writing
from Obs.
from Obs.
from Obs.
Prompt
Prompt
Survey
Survey
Survey
Other
All data
Collect data
(Collect
Collect data in
Collect data in Collect data in
collected for
in Sept.)
data in
the spring
the spring
the spring
use by Second
Sept.)
Sem..
CogAT = Cognitive Abilities Test
NWEA = Northwest Educational Association tests with Measures of Academic Progress (MAP testing)
SIGS = Scales for Identifying Gifted Children

Writing Prompt

Collect data in the
spring
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Appendix A-3
Centerville-Abington Community Schools
Identification Processes in Place – Secondary - Math
Identification Measures to Review and Include
Measures for
Identification

Grade 7
Algebra

Ability

Achievement Tests

Teacher
Recommendation
and/or checklist
Grades as
prescribed in prerequisite classes

Grade 8
Algebra I
For HS
credit
Successful
completion
of prior
grade

NWEA Total
Math and Orleans
Hanna given to all
6th graders by 7th
grade math teacher
in the spring
semester
Teacher
Recommendation
about Task
Commitment
Grades in Math

Grade 9

Grade 10

Grade 11

Grade 12

Honors
Geometry
Successful
completion of
Algebra I in
Grade 8
Students must
pass the state
Core 40
Algebra I
ECA* for
high school
credit

Algebra II

Pre-Calculus

Calculus AP

Successful
completion
of prerequisites

Successful
completion of
prerequisites

Successful
completion of
prerequisites

Grade of B or
better in
Algebra I

Comments:
Students may also take:

Statistics and Probability
and Discrete Math after
successful completion of
Algebra II

Grade of C or
better in
Algebra II

Orleans Hanna = Orleans Hanna Algebra Prognosis Test
*End Of Course Assessment
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Appendix A-3
Centerville-Abington Community Schools
Identification Processes in Place – Secondary – English Honors
Identification Measures to Review and Include
Measures for
Identification

Grade 7
English Honors 7

Grade 8
English
Honors 8

Grade 10

English
Honors 9

English
Honors 10

Successful
completion of
prior Honors
8 class

Successful
completion
of Grade 9
Honors

Ability

Successful
completion of prior
EXCEL class

Achievement Tests

NWEA review

NWEA
Reading
scores

Teacher
Recommendation
about Task
Commitment
Passing Grades

Task
Commitment
Checklist

Other:
Teacher
Recommendation
and/or checklist
Grades as
prescribed by prerequisite classes.

Successful
completion
prior
Honors 7
class

Grade 9

Grade 11 or 12
English AP
Literature or
Language

Grade 11 or 12
English AP
Literature or
Language

PSAT
Potential Score
in Grade 10

Successful
completion of
English AP
identification
criteria
(prerequities)

Task
Commitment
Checklist

Task
Commitment
Checklist

Comments:
Students or
parents may
appeal at any
time.

PSAT = Preliminary Scholastic Aptitude Test (College Readiness Test)
NWEA = Northwest Educational Association tests with Measures of Academic Progress (MAP testing)
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Appendix B-1
Elementary Identification Continuum for EXCEL Programs
When:
Spring/Fall

Centerville-Abington Community Schools
What:
Who:
Screening of standardized test
Administrators
results for all grade levels

Anytime

Student name is referred to
Building Principal

Parent, Teacher or Student

Within 2 weeks

Teacher requests ID Packet

With approval of Principal

Within 1 week

Referral forms sent to teacher(s)

High Ability Programs Dir.

Within 2 weeks

Teacher referral sent back to
High Ability Programs Director

Teachers

Data to be
collected

1. Standardized Tests of Achievement
a. Reading 85 %tile or higher
b. Math 85 %tile or higher
c. Language Arts 85%tile or higher
2. Ability Test
a. CogAT (Group test) at 120 or above
b. Naglieri for appeals
(culture free or back
up for appeals)
c. WISC -IV (for appeals, --administered
by School Psychologist)
3. Scale for Identifying Gifted Students
(SIGS)
Standard Score for all areas (average)
Identified with Percentile Rank
4. Sample of Student Writing
Writing Develop (5 or 6)
Writing Conventions (3 or 4)

NWEA MAP tests

All student data entered on
summary data sheet and coded
for I.D. committee
High Ability Identification Committee meets
to consider student placement or
waiting list status
Parent, teacher and child notified of
status

High Ability Programs Dir.

Within 1 week

Within 1 month

Within 1 week

CogAT

SIGS

Writing Prompt

I.D. Committee,
Staff and
Administrative Rep
Director of High Ability or
Principal
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Appendix B-2
Identification for EXCEL Programs for High Ability
Students
Dear Teacher,
We need your help. The identification committee for the EXCEL program for High Ability students
would like for you to help us identify potential candidates from your class who would benefit from the
EXCEL Program or Honors Classes in Grades 3, 4, 5, 6 or 7 next year.
Please submit the following information for us and return it to the district’s High Ability Program
Coordinator at the Administration Building. Feel free to call and discuss the EXCEL Program or the
information requested with the coordinator at 855-3475. Thank you for your cooperation.
Teachers are asked to submit a completed Scale for Identifying Gifted Students checklist.
In addition, please send a copy of the student's NWEA results
for Reading Math and Language Arts.
Also submit the student's latest writing sample from the grade level district prompts or use the
enclosed prompt for submitting the student writing performance.
1. SIGS (Scale for Identifying Gifted Students)
2. NWEA testing -- RIT report for Reading, Math and Language Arts (percentile data)
3. Student 30-minute writing sample
All data will be transferred to an Identification Scale. Student names will not appear on the Scale; only a
number will be assigned to the student.
Please use the list of the following characteristics when you are trying to select students for this
survey form. Potential students may not exhibit all characteristics, but many of those listed.
Thank you.
CHARACTERISTICS OF HIGH ABILITY STUDENTS
1. Has unusually advanced vocabulary.
2. Has ideas which are often very original and imaginative in one or more areas.
3. Has an unusually good memory.
4. Is alert and keenly observant; responds quickly.
5. Has a long attention span when interested in the topic.
6. Uses longer sentences than peers.
7. Reasons things out; thinks clearly; recognizes relationships; comprehends meanings.
8. Is curious about places outside immediate environment.
9. Is informed about a variety of areas.
10. Shows a high level of sensitivity and empathy.
11. Has a keen sense of humor.
12. Is an independent worker when interested in the topic.
13. Has a variety of interests.
14. Is a leader in several kinds of activities; is able to influence others toward favorable goals.
15. Has outstanding talent in a specific area.

18

Appendix: B-3
Centerville High School
AP English
Sample letter to Parents and Students
Identification Process:

Centerville Senior High School
“Educated For Success”
507 Willow Grove Road, Centerville, Indiana 47330
Phone (765) 855-3481 Fax (765) 855-3484

MR. MIKE MCCOY
PRINCIPAL

MR. TIM HOLLENDONNER
ASSISTANT PRINCIPAL

To: Parents and Students
From: English Honors and Advanced Placement (AP) Teachers
Re: English Honors and AP English Expectations
Centerville High School’s English Honors program is an extremely rigorous course of study, designed for
students who are capable of higher level thinking skills and who possess advanced reading and writing skills.
The students in English Honors welcome the challenge and excitement of learning more complex and
demanding material. The expectations for students in this program are extremely high. The profile of an
Honors and/or AP student is multi-dimensional. The student’s work ethic is demonstrated by timely,
consistent, complete, and high quality response to homework assignments, along with consistent, active
participation in classroom discussion and presentations. The successful completion of the Honors program in
grades 9 and 10 will help prepare students for the Advanced Placement program in grades 11 and 12.
All students in Honors or AP are expected to complete assigned summer readings and pass comprehension
tests and accompanying assignments. Failure to do so will result in a student’s immediate removal from the
program.

We have read and understand the rigorous demands of the high school Honors program:
Parent Signature _______________________________

Date __________________

Student Signature ______________________________

Date __________________
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Form: B-4
Centerville-Abington Community Schools
EXCEL programs for High Ability Students
(See the High School Counselor for application)
The Honors English and AP (Advanced Placement) English have been developed for
grades 7-12. The program has been specifically designed to fit the needs of students who are
academically able in language arts.
Major goals are:
1. To enhance the quantity, quality, and variety of materials read.
2. To promote writing skills as well as ease of fluency of writing.
3. To improve vocabulary and word skills.
4. To increase comprehension of materials.
5. To advance perception of thought and form in literature.

Other goals are to help students:
1. Develop critical taste in reference to what is heard, read, and viewed.
2. Learn to express one’s views in both oral and written form.
3. Recognize that knowledge is a necessary basis for expressing one’s opinion.
4. Learn the tools for gathering, analyzing, synthesizing and evaluating knowledge and
information
5. Gain effectiveness in independent study and work.

These goals apply to all levels of Honors and AP English
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Appendix B-5

Current Teacher Recommendation
Student Name:_______________________________

Date:_______________

Trait:

Rating:
Rating: Poss. +5

Quality of Work ( 0 is low quality of work to +5 of high quality)
Self-reflective in own assignments or student products and works
cooperatively in a group
Rating: Poss. +5
Overall Work Ethic ( 0 is for poor work ethic to +5 for excellent
work ethic)
Shows task commitment, perseveres on difficult assignments,
works through to finish a project, completes homework on time,
works independently, produces quality work, and keeps on task in
groups
Rating: Poss. +5
Enthusiasm toward Subject Matter: ( 0 for low level of interest to
+5 for demonstrating a high level of enthusiasm)
Appears to enjoy reading, voluntarily talks to others about books
read, appears to enjoy writing, and enjoys interaction with other
students in this class about current class topics.
Rating: Poss. +5
Teacher Overall Recommendations: ( 0 points for low level ability
to succeed in Advanced classes, to +3 for possible candidate to
succeed, to +5 points for students who are predicted to be a good
candidates to succeed in Advanced classes)
Based upon teacher judgment as observed in classes.
Total Score: (Add points in each rating box) Possible 20 points

21

Appendix C

Centerville-Abington Community Schools
EXCEL Program (Grades 3-12)

Parent Appeal/Review Request Guidelines:
At times a student does not qualify for placement in High Ability Programs and Services by the standard
criteria. If a parent or student feels that they need to be considered for placement by alternate assessments,
they need to formally alert teachers and administrators that they want to be considered for advanced
coursework.
Parents and students should fill out the following forms and return them immediately to the appropriate
administrator:

Student Name:
School: ________________________ Teacher: ________________________
Name of individual making appeal: ____________________________________
Relationship to student: _________________________ Phone: ____________
Best time to reach: ________________________________________________
Address: ________________________________________________________
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Form: C-1

Parent Appeal/Review Request Form
Grade Level: ______________

Teacher to Contact: _______________________________

Subject Area: *________________________________________________________________
* Applicable to Junior High and High School
The following items are possible reasons for requesting an additional review of this student’s application file
for the EXCEL program or Honors and A.P. class offerings. Read these carefully and indicate which reasons
you believe apply in this situation. Explain why the choice(s) selected are applicable. Include a copy of any
additional information.
1. We have additional test information.
Comments: _________________________________________________
___________________________________________________________
___________________________________________________________

2. This student has recently received special recognition.
Comments: _________________________________________________
___________________________________________________________
___________________________________________________________

3. The previous test results are invalid.
Comments: _________________________________________________
___________________________________________________________
___________________________________________________________
4. Special circumstances exist which cause this student to (a) test poorly, (b) receive an inappropriate
score, (c) rate a low recommendation, (d) have low grades.
Comments: _________________________________________________
___________________________________________________________
___________________________________________________________
5. An area of learning or extra curricular activities absorb most of this student’s time.
Comments: _________________________________________________
_________________________________________________________________________________
____________________________________
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Form: C-2
ELEMENTARY TEACHER APPEALS ASSESSMENT RUBRIC
Student Name:__________________________ Grade Level:______
Teacher/Team(s) name:_____________________________________
5
General
Intellectual
Ability

Specific
Academic
Aptitude

Creative
Thinking
and
Production
Team Work

4

3

2

1

Almost always
displays
curiosity about
objects,
situations, or
events and a
willingness to
accept
complexity
Almost always
learns rapidly
and easily with
little repetition
and additional
prompting

Frequently
displays
curiosity about
objects,
situations, or
events and a
willingness to
accept
complexity
Frequently
learns rapidly
and easily with
little repetition
and additional
prompting

Occasionally
displays
curiosity
about objects,
situations, or
events and a
willingness to
accept
complexity
Learns at a
moderate pace
with some
repetition and
additional
prompting

Rarely
displays
curiosity
about objects,
situations, or
events and a
willingness to
accept
complexity
Learns at a
slower pace
with needed
repetition and
additional
prompting

Almost always
produces and
elaborates on
ideas and asks
higher level
questions
Almost always
works well with
others and
assumes an
organizational
role within the
group

Frequently
produces and
elaborates on
ideas and asks
higher level
questions
Frequently
works well
with others and
can assume an
organizational
role within the
group

Occasionally
produces and
elaborates on
ideas and asks
higher level
questions
Occasionally
works well
with others
and receives
input from
their peers

Rarely
produces and
elaborates on
ideas and asks
higher level
questions
Rarely works
well with
others or
receives input
from their
peers

Never
displays
curiosity
about objects,
situations, or
events and a
willingness to
accept
complexity
Learns very
slowly with
needed
repetition and
a great deal of
additional
prompting
Never
produces and
elaborates on
ideas and asks
higher level
questions
Never works
well with
others.

Please return this rubric to the High Ability Program Coordinator immediately.

Thank you.
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Appeal for Honors or AP Class Placement -- Teacher Checklist:

Form: C-3

Name of Student: __________________ Grade Level Now: ________ Responding Teacher/Team__________
Please mark the appropriate response to each of the identifying characteristics.
4=Frequently

3=Occasionally 2=Seldom

1=Never

Characteristic
GENERAL INTELLECTUAL ABILITY i
Is an avid reader
Reveals originality in oral and written expression
Has a wide range of interests
Is secure emotionally
Needs little outside control – applies self discipline
Is creative in new ideas, seeing associations, pursuing innovations
Displays a great curiosity about objects, situations, or events
Displays a willingness to accept complexity
Has the capacity to use knowledge and information other than through memorization and recitation.
Makes good grades in most subjects
Uses a lot of common sense
Retains and uses information which has been heard or read
Uses a large number of words easily and accurately
Has an interest in cause-effect relationships
Has a liking for structure, order, and consistency
Has a power of concentration that excludes all else if doing something of extreme interest
Has a high energy level and can be, on occasion, disruptive
Is independent
Is friendly and outgoing
TOTALS
SPECIFIC ACADEMIC APTITUDE
Learns rapidly, easily and with less repetition in one or a few specific areas (probably not all subject areas)
Like to study some subjects more than others
Is able to show broad perspective on one or more subject areas
Seeks assistance of others beyond age peers in extending knowledge in areas of interest
TOTALS
CREATIVE THINKING AND PRODUCTION
Is fluent in producing and elaborating on ideas
Senses when problems exist
Acts spontaneously, intuitively
Tolerates ambiguity and uncertainty
Senses inconsistencies and discontinuities
Provides multiple solutions or responses to problems
Is uninhibited in expression, sometimes radical
Is intellectually playful, interested in fantasy, imagination
Has a keen sense of humor, seeing humor in situation others don’t
Asks provocative questions, challenges adults
Questions authority
Is impatient with repetition
TOTALS
LEADERSHIP
Can stimulate and organize others into action
Recognizes others’ abilities and skills
Recognizes and can articulate the goals of a group
Listens to others empathetically
Understands how people feel and how groups function
Can give directions clearly and effectively
Can adopt non-leadership roles within a group
Can establish the mood of a group
Supports others in a group when appropriate
Can coordinate the work of several individuals
Is often asked for ideas and suggestions
Is looked to by others when something must be decided

4

3

2

1

TOTALS
Return this checklist to the High Ability Coordinator immediately upon appeal:

General Intellectual Ability:
Specific Academic Aptitude:
Creative Thinking and Production:
Leadership:

__ ___
__ ___
_____
_____
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Appendix D

EXCEL Elementary Student Withdrawal Guidelines
1. Either the teacher or parent may request a conference at any time if there appears to be a concern with
the student’s ability to function in the class or program.
2. If the student is performing below average for the EXCEL classes K-6, the teacher will notify the
parent so that a progress conference can be arranged.
3. An exit conference may then be requested by the student, the parent(s) or the teacher if the student’s
performance continues to be below expectations.
a. The exit conference will be attended by the teacher, the parent(s), a general education teacher
(when appropriate) and an administrator.
b. In the exit conference, a formal contract will be made with the expectations and timelines for
student improvement. If the contract is not fulfilled, the student will be exited in the best
interest of the student.
c. If the parent does not choose to attend the exit conference, the student’s educational
placement will be made in the best interest of the student.
d. The parent will be notified of the decision in writing.
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Form: D-1
Parent Withdrawal or Probationary Contract for Improvement
Request Form
After reviewing the “Student Withdrawal Guidelines” for the EXCEL program and conferencing with the
teacher, I wish to:

____

withdraw _________________________ from the G/T program.
Child’s Name

____

keep ____________________ in the program after completing the
Child’s Name

following recommendations:
Task commitment: ___________________________________________
Grades below expected standard: _______________________________
Other: (i.e. project completion, homework, etc.) ____________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________

__________
Date
_____________

Date:

________________________
Teacher’s Signature
_____________________________

Principal

________________________
Parent’s Signature
______________________________

High Ability Coordinator’s Signature
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Appendix: E

Websites for Information about High Ability and Gifted:
The following sites are all recommended at Http://www.iag-online.org/weblinks.htm
Hoagies’ Gifted Education Page
Lots of information about gifted kids and gifted education. Links to a variety of other sites.
http://www.hoagiesgifted.org
Kidsource.com
Another site with a great deal of helpful information about gifted children.
http://www.kidsource.com
GT-World
An on-line support community for parents of Gifted and Talented children.
http://www.gtworld.org
TAG Families of the Talented & Gifted
One of the original great sites to establish a community for gifted families.
http://www.tagfam.org
Gifted Development Center
Dr. Linda Silverman’s center in Denver, Colorado.
http://www.gifteddevelopment.com
Davidson Institute for Talented Development
This institute supports profoundly gifted young people.
http://www.davidson-institute.org
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Appendix F

PARENTING TIPS
Handling questions
1.

Do you answer your child's questions with patience and good humor?

2.

Do you take advantage of the child's questions and expressions of interest to guide him into further
learning and exploration?

Developing Physical and Social Skills
1.

Do you help your child develop physical and social skills as carefully as you encourage mental
growth?

2.

Do you help him to learn how to get along with children of all levels of intellectual
ability?

3.

Do you avoid over-stressing intellectual achievement?

4.

Do you avoid pushing him/her by not being unreasonably demanding about after
school lessons and activities?

5.

Do you teach him to use his gifts for the benefit of society as well as for himself?

Teaching Decision Making
1.

Do you set reasonable standards of behavior for your child and then see that he/she meets them?

2.

Do you provide early opportunities for decision making by your child, with follow-up of learning to
evaluate decisions after carrying out whatever action was taken?

3.

Do you teach your child how to budget time, organize his work, and improve on study habits?

4.

Do you help your child make his own plans and decisions?

5.

Do you give your child increasing independence as his/her ability to handle responsibility increases?

6.

Do you encourage your child to set high educational and vocational goals?

7.

Do you refrain from trying to pick a vocation for your child, but try to help him learn about as many
occupations as possible?

8.

Do you allow your child to fail? Do you then help your child learn to handle failure when it occurs?
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Encouraging Activities
1.

Do you help your child find worthwhile and challenging reading materials and television programs?

2.

Do you provide hobby materials and books?

3.

Do you find places where the child can study and work at hobbies?

4.

Do you provide a place to display his work?

5.

Do you let the child learn about and share in some of your hobbies and
interests?

6.

Do you take the child on trips to points of interest?

7.

Do you enable your child to take advantage of lessons and activities offered by private groups or
community organizations?

Being A Model
1.

Do your expressions of attitude and your behavior set the example you want your child to follow?

2.

Do you model correct speech patterns?

3.

Do you as parents, read and demonstrate an interest in continued learning?

Facing Giftedness
1.

Do you try to find something specific to praise when your child shows you his work? (A generalized
compliment means little to gifted children.)

2.

Do you resist the impulse to show the child off?

3.

Do you resist any temptation to exploit your child?

4.

Do you avoid comparing him with his brothers, sisters, or friends?

5.

Do you deal effectively with the perfectionism that your child may exhibit?
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Appendix G
SUGGESTIONS FOR PARENTS


They are children. They need love, but controls; attention but discipline; parental involvement, yet
training in self-dependence and responsibility.



Consistency of parental value systems is important for a child's optimum development. This means
that there should not be wide disagreements over values between parents.



Parental involvement in early task demands, such as training the child to perform tasks themselves, to
count, tell time use correct vocabulary and pronunciation, locate themselves and get around their
neighborhood, do errands, and be responsible are all important.



Emphasis on early verbal expression, reading, discussing ideas in the presence of children, poetry,
and music are all valuable. Parents should read to children. There should be an emphasis by parents
on doing well in school.



Growing up in a happy, healthy home is an important factor in a child's emotional stability. Undue
tension, unhappiness, and stress should be consciously eliminated.



Since G/T children often have vague awareness of adult problems, such as death, sickness, finances,
war, etc., which their lack of experience makes them unable to solve, they may need reassurance in
these areas.



The role of good books, magazines and other aids to home learning, such as encyclopedias, charts,
collections, etc., is important.



There's a difference between pushing and intellectual stimulation. Parents should avoid "pushing" a
child into reading, "exhibiting" him before others, or courting undue publicity about him. On the
other hand, parents should seek in every way to stimulate and widen the child's mind, through
suitable experiences in books, recreation, ravel, and arts.



The gifted child usually has a wide and versatile range of interests, but he may be somewhat less able
to concentrate on one area for a long time. Parents should encourage children who have hobbies to
follow through on them, to plan and strive for creditable performance and for real master, rather than
"going through” a lot of hobbies or collections in a short time.



Parents should avoid direct, indirect, or unspoken attitudes that fantasy, originality, unusual
questions, imaginary playmates, or out-of-the-ordinary mental process on the part of the child are
bad, "different" or to be discouraged. Instead of laughing at the child, laugh with him and seek to
develop the child's sense of humor.



Parents can avoid over structuring children's lives so that they don't have any free time.



Don't expect your gifted child to live up to your unfulfilled aspirations. You may dream of "my son or
daughter, the doctor" but he or she may have other heroes.
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Don't compare your gifted child to other children. It places on the gifted one the responsibility to be
gifted all the time, and it certainly is not fair to whoever comes off second best. Every child is unique
and special in some way.



Enjoy your child. Of all the problems children have, giftedness is the best one. Your gifted child may
try your stamina and endurance at times, but enthusiasm and lust for learning will more than make up
for the pace. Your argumentative youngster may be practicing to become a great trial lawyer, and the
artwork taped to your refrigerator may promise competition to Rembrandt in spite of the fact that you
cannot tell which way is "up". Relax and enjoy the excitement.
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Appendix H

ASSOCIATIONS for Gifted and Talented/High Ability Students:
AMERICAN ASSOCIATION FOR GIFTED CHIILDREN
The American Association for Gifted Children, the first voluntary non-profit organization in the United
States devoted exclusively to the needs of gifted, talented, and creative children, was founded in 1946 by Dr.
Ruth Strang and Miss Pauline Williamson. The Association assists in developing special materials' for
parents and community leaders and in encouraging studies, conferences, scholarships, and other services
related to the development of the gifted. There are annual membership dues.
Contact:
American Association for Gifted Children
Duke University
Box 90359
Durham, North Carolina, 27708-0270
919-783-6152
megayle@aol.com

NATIONAL ASSOCIATION FOR GIFTED CHILDREN
National Association for Gifted Children is an organization of educators, parents, and community people
interested in the development of gifted people. The Association serves as a communication network for
people seeking information related to giftedness. The Association publishes several books and pamphlets as
well as a quarterly journal and newsletter. There is an annual subscription.
Address:
1707 L Street, N. W., Suite 550
Washington, D.C. 20036
202-785-4268
ASSOCIATION FOR THE GIFTED (TAG)
The Association for the Gifted (TAG) is a division of the Council for Exceptional Children (CEG). For
membership information write:
Address:

The Association for the Gifted Council for Exceptional Children
1920 Association Drive Reston, VA 22091
(703 620-3660)
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WORLD COUNCIL FOR GIFTED & TALENTED CHILDREN
The World Council for gifted and Talented Children is an international organization designed to promote the
educational and developmental well being of gifted and talented children throughout the world. It serves as a
medium of exchange of ideas, program plans, research, curriculum, and publications. It publishes a quarterly
newsletter and a semi-annual journal. There are annual dues.
Contact:

World Council for Gifted & Talented Children Box 218
Teachers College
Columbia University
New York, NY 10027
(212 678-3866)

INDIANA ASSOCIATION FOR THE GIFTED
The Indiana Association for Gifted is our state organization. It publishes a quarterly newsletter and holds an
annual convention for parents, teachers, and administrators. There are annual dues.
Address:

Indiana Association for the Gifted
10421 Fall Creek Road
Indianapolis, Indiana 46256

SUPPORTING EMOTIONAL NEEDS OF GIFTED (SENG)
This group holds a national convention each August for parents and teachers. It is a support group for
interested parents. It is compiling a nationwide list of qualified psychologists and psychiatrists interested in
working with gifted children and their fah1ilies.
Contact:

SENG-WRIGHT State University
P.O. Box 1102
Dayton, Ohio 45401
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Appendix I

PUBLICATIONS FOR PARENTS
Official Journal of the Council for Exceptional Children.
This journal is published 8 times a year. Member's dues to the Council for Exceptional Children
include a subscription to Exceptional Children. There is an annual expense.
Contact:

M. Angle Thomas
1920 Association Drive Reston, V A 22091

G/C/T
A magazine for parents and teachers of gifted, creative, and talented children published 5 times
per year. There is a subscription cost.

Contact:

Marvin J. Gold
G/C/T Publishing Co. Box 66654
Mobile, Alabama 36606

GIFTED CHILDREN NEWSLETTER
A monthly newsletter for parents of gifted children and other concerned persons. There is a subscription cost.

Contact:

Gifted Children Newsletter
Box 115, Sewell, NJ 08080

GIFTED INTERNATIONAL
The Journal for the World Council for Gifted and Talented Children. It is published twice a year.
There is a subscription cost.
Contact:

Dr. Dorothy Sisk
Department of Education
University of South Florida
Tampa, FL 33620

JOURNAL OF CREATIVE BEHAVIOR
A quarterly journal published by the Creative Education Foundation, Inc. There is a subscription
cost.
Contact:

Journal of Creative Behavior State Univ. College
Buffalo 1300 Elmwood Avenue
Buffalo, NY 14222
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TAG UPDATE
Tag Update is issued five times annually and is the official newsletter of the Association for the
Gifted, a division of the Council for Exceptional Children. There is a subscription cost.
Contact:

James Delisle Box U7
University of Connecticut Storrs, CT 06268

UNDERSTANDING OUR GIFTED
This contains many good articles related to Parenting. It is published bimonthly. There is a
subscription cost.
Contact:

Dr. Linda Silverman
P. O. Box 3489
Littleton, Co 80122

PARENTING FOR HIGH POTENTIAL
Address:

1707L Street, N.W., Suite 550
Washington, D.C. 20036
Phone: 202-785-4268
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PUBLICATIONS FOR CHILDREN

Appendix J

GAMES JUNIOR MAGAZINE
P. O. Box 2082

ODYSSEY
Astromedia Corp.

Harlan, IA 51593

625 E. St. Paul Ave.

Milwaukee, WI. 53202
RANGER RICK
8925 Leesburg Pike
Vienna, VA 22180
NATIONAL GEOGRAPHIC WORLD Dept. 00984
17th and M Streets NW
Washington, D.C. 20036
STONE SOUP
Children’s Art Foundation
P. O. Box 83
Santa Cruz, CA 95063

CHART YOUR COURSE
P.O. Box 6448
Mobile, AL 36660-0448
CHART YOUR COURSE
P. O. Box 6448
Mobile, AL 36660-0448

CRICKET MAGAZINE
BOX 2672
Boulder, CO 90321
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